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Indiana University 
Request for a New Credit Certificate Program 

Campus:  IUPUI  

Proposed Title of Certificate Program:  Graduate Certificate in K-12 English as a Second Language 
Teaching  

Projected Date of Implementation: Fall 2014 

TYPE OF CERTIFICATE:   (check one) 

  UNDERGRADUATE CERTIFICATES – These programs generally require 12-29 credits of 
undergraduate-level academic work.  

  GRADUATE CERTIFICATES – These programs generally require 12-29 credits of graduate-level 
academic work or undergraduate academic work carrying graduate credit.  

  POST-BACCALAUREATE CERTIFICATES –These programs generally require 12-29 credits of 
undergraduate-level academic work, although students enrolling in these programs must have 
completed their baccalaureate degrees.  

I. Why is this certificate needed? (Rationale) 

The preparation of every K-12 teacher with credentials in English as a Second Language (ESL) 
is a pressing national need. It is estimated that by 2050, newcomers and their descendants will 
account for 82% of the population growth in the United States, representing almost 20% of the 
U. S. population (Passel & Cohn, 2008). Indiana itself has experienced a 409% growth in its 
English Language Learner (ELL) population since 1997 (Batalova & McHugh, 2010), 
dramatically increasing the need for teachers qualified to teach ELLs. The impact of these 
changing demographics on the education system is imposing. The Graduate Certificate in K-12 
ESL Teaching program will meet the growing need to prepare every teacher to serve ELLs in the 
regular K-12 classroom.  

While coursework will focus on second language development in the context of core academic 
outcomes and opportunities to learn, students will also gain the critical sociocultural foundations, 
instructional practices, and assessment skills required for promoting both equity and excellence. 
The Graduate Certificate in K-12 ESL Teaching Program will prepare core academic teachers 
with new ways of engaging culturally, linguistically, and economically diverse students. Using a 
coherently linked theory-to-practice approach, teachers of ELLs will be prepared to innovate in 
their teaching practices, advocate in their educational settings, and significantly increase both the 
academic achievement and English language development of ELLs.  

The Graduate Certificate in K-12 ESL Teaching is predominately a face-to-face instructional 
program.  By intentionally building in online components, it allows the program to specifically 
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tailor content, assignments, multimedia materials, and experiences to the range of core academic 
teachers participating, whether they are elementary or secondary teachers, or 
humanities/language arts or Science, Technology, Engineering, and Mathematics (STEM) 
teachers.  This certificate provides participants with new avenues for teaching and advocacy in 
their professional lives or leads to additional graduate work by pursing either official state 
licensure in a non-degree graduate program or a master’s degree in ESL.  
   
II. List the major topics and curriculum of the certificate. 
 
For this certificate, students complete 12 credit hours or 4 three-credit courses in ESL. The 
Inclusive Learning Communities framework shapes the knowledge, skills, and dispositions for 
teaching culturally, linguistically, and economically diverse learners (Appendix A). Teachers 
renew their commitment to CARE; that is, to collaborate, advocate, reflect, and empower in ways 
that affirm ELLs’ identities and accelerate their academic and linguistic development. Students 
de-construct and co-construct program content by considering what it means to engage learners 
using ongoing assessments designed to differentiate a meaningful curriculum in a democratic 
classroom. Growth targets are provided for each element of the Inclusive Learning Communities 
Framework (Appendix A).  Appendix B contains a more detailed listing of course content, 
objectives, and benchmark assessments.  
 

Required Courses - Must take all of the following in sequence: 

Language Issues in Bilingual and Multicultural Education [EDUC-L 524] (3 cr.) [Fall, 
Spring, Summer 1] 

Language Foundations for ESL/EFL Teachers [EDUC - L539] (3 cr.) [Spring] 

Assessment Literacy for Cultural and Linguistic Diversity [EDUC - L503] (3 cr.) 
[Spring/Summer II] 

ESL/EFL Approaches to Instruction/Assessment [EDUC-L540] (3 cr.) [Summer II] 

 
III. What are the admission requirements? 
 
The admission requirements will be the existing criteria for admission into the ESL graduate 
programs of the School of Education (i.e., 21-credit non-degree state licensure program or 36-
credit master’s degree program). Students will apply using the Graduate Admission online portal 
(eApp) and designate the Graduate Certificate in K-12 ESL Teaching as their program of choice. 
Once accepted into the program, students will be assigned a graduate advisor.  
 
IV. List the major student outcomes (or set of performance based standards) for the 

proposed certificate. 
 
The overarching goal of Graduate Certificate in K-12 ESL Teaching is to prepare teachers in K-
12 settings to collaborate, advocate, reflect, and empower as they learn to engage all learners; 
practice effective ongoing classroom based assessment; design meaningful curriculum; and enact 
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a democratic pedagogy that affirms ELLs as cultural, linguistic, and academic beings. The 
certificate uses a critical inquiry approach to assist teachers in learning, relearning, and in some 
cases unlearning ways of being in the classroom. Participants are intentionally invited to develop 
and demonstrate their academic knowledge, ethical decision-making, instructional skills, and 
inclusive dispositions through course assignments. As a result, they think critically and creatively 
to innovate in their instructional practices. Ultimately, their learning experiences culminate in 
formal and informal acts of public advocacy on behalf of the ELLs in their classrooms, schools, 
and districts. Appendix B contains a detailed list of learning objectives for each course. 
However, across all courses and in the spirit of critical pedagogy (Freire, 1994), students are 
asked to name, reflect, and take action on behalf of ELLs. For example, objectives such as these 
take various forms across courses: 
 

Name: identify and analyze attitudes, assumptions, and beliefs about English Language 
Learners in order to articulate how these impact student learning 
 
Reflect: develop knowledge-based advocacy skills by using historical, cultural, legal, and 
political realities to critique district- and school-based policies, programs, and practices 
for English Language Learners.  
 
Act: demonstrate self-efficacy for teaching diverse learners by consciously using inquiry 
to name, reflect upon, and interrogate from multiple perspectives an important classroom-
based question of policy, programs, or practice in order to identify specific actions that 
would create a more equitable learning environment and/or learning outcomes for 
English Language Leaners.  

 
V. Explain how student learning outcomes will be assessed (student portfolios, 

graduate follow up, employer survey, standardized test, etc.) and describe the 
structure/process for reviewing assessment findings for the purpose of ensuring 
continuous improvement of the certificate.   

 
Students’ performance and progress will be assessed at the course level by evaluating their 
mastery of course objectives with performance assessments (See Appendix B.).  Course 
Instructors will expect students to demonstrate mastery (>80%) of each objective and will 
provide formative feedback as the courses unfold so students are well aware of the rigorous 
expectations, and supported in their striving to meet them. Advisors will review students’ 
cumulative course grades at the end of each semester and determine if there are students who 
need to be placed on probation or counseled out of the program because they are not maintaining 
the GPA required by the certificate. Any concerns will be discussed at adjunct preparation 
meetings and on an ongoing basis during regularly scheduled ESL Team Meeting during the 
semester (held at least twice per semester). The Education Graduate Advisor will track and 
communicate with students in danger of academic failure. 
 
In addition, the ESL Team, comprised of the ESL Program director and adjunct faculty, will 
meet at the end of each cohort’s program to discuss, reflect upon, and make adjustments as need 
to the identified major assignments, listed in Appendix B as Benchmark Assessments. The 



Benchmark assessments marked with an asterisk (*) are data sources for the NCATE/TESOL 
Special Programs Assessment review. Major assignments, and these NCATE/TESOL 
benchmarks in particular, generate data that can be analyzed by course and across the program to 
evaluate overall program effectiveness. The ESL Team will analyze how well the student work 
demonstrates the following:   

• Are all of the objectives of the program being met?   
• Are there other objectives that need to be incorporated into the certificate program?   
• How well are the benchmark assessments serving as performance assessments?   
• Do they need to be improved?  
• Does the instruction need to be improved?  How so?   

 
In summary, the assessment plan calls for course instructors and academic advisors to use 
benchmark assessments as well as end-of-semester course evaluations from students to evaluate 
the effectiveness of the program and to motivate course revisions on an ongoing basis.  
 
VI. Describe student population to be served. 
 
This Graduate Certificate in K-12 ESL Teaching program will serve K-12 teachers at the 
elementary, middle school, and high school levels. Urban, suburban, and rural districts across 
Indiana struggle to staff their schools with teachers with any credentials for serving ELLs. This 
certificate intentionally targets the preparation of every teacher across all core academic areas 
with the goal of dramatically increasing teacher effectiveness in educating ELLs. The Graduate 
Certificate in K-12 ESL Teaching is unique in this focus on the preparation of every teacher. 
Typically, the 21-credit state English as a New Language (ENL) licensure program prepares 
teachers to serve as school-based ESL specialists. As such, specialists tend to work with students 
with novice English language proficiency as pull out, push in, or self-contained teachers of 
English. By definition, the ESL specialist works for a class period or two with these novice 
language learners, leaving the very same students to be immersed for the rest their school day in 
the classrooms of core academic teachers who have no preparation to teach them. The Graduate 
Certificate in K-12 ESL Teaching is specifically designed to fill this instructional gap, building 
every teacher’s capacity and the entire school’s accountability for accelerating ELLs’ academic 
and language attainment. Program completers will have the essential critical sociocultural basics 
in analyzing, implementing, and advocating for research-based and equity-oriented ESL policies, 
programs, and practices.  
 
 
VII. How does this certificate complement the campus or departmental mission? 
 
IUPUI is committed to serving school districts in central Indiana.  The ESL program director has 
developed active and reciprocal relationships with six local school districts, all centered on local 
demands to increase teacher competency and performance with ELLs. In many of these districts, 
ESL coursework is offered at local district sites, making teacher participation less time 
consuming. This certificate allows IUPUI to offer a new ESL certificate option for recruiting a 
broader range of teachers who would normally not be willing to complete the more extensive 21-
credit state licensure coursework with the required ESL Praxis exam, or the foreign language 
pre-requisite for the Master’s degree.  By offering a 12-credit certificate, IUPUI’s School of 
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Education has created an manageable professional development target for more working 
professionals. In addition, the certificate creates a natural pipeline to state licensure or the 
Master’s program.  
 
VIII. Describe any relationship to existing programs on the campus or within the 

university. 
 
The 12 credit hours represented by this ESL certificate program each count toward state ENL 
licensure and the ESL Master’s degree in the existing Literacy, Culture, and Language Education 
Department.  Students who are admitted into the graduate certificate program can opt to finish an 
additional 9 hours of coursework to earn state licensure or an additional 24 credits for the 
Master’s degree.   
 
It is important to note that the School of Education ESL certificate focuses on K-12 education, 
while the existing Liberal Arts TESOL Certificate focuses on adult education. Therefore, these 
programs are not competing for the same participants.  
 
IX. List and indicate the resources required to implement the proposed program.  

Indicate sources (e.g., reallocations or any new resources such as personnel, library 
holdings, equipment, etc.). 

 
This certificate program builds a natural progression within the existing ESL Program at IUPUI. 
It creates a new recruiting tool by allowing completion of 12 credits of coursework to be 
acknowledged with a certificate.  As districts advertise and support the creation of district-
housed cohorts of teachers pursuing this certificate, additional adjunct faculty will need to be 
prepared to teach these courses. This will result in on-campus and district cohorts of classes. 
While on-campus courses will be offered as usual, the district cohorts can be scheduled and 
tailored to meet the needs of teachers in the host district. For example, courses could be offered 
at district sites rather than on the university campus. This allows a research-based curriculum to 
be delivered to cohorts of teachers drawn from the same school catchment area. This means that 
participants for a cohort are drawn from educators at an elementary, middle, and high school that 
serve the same ELL student population.  IUPUI courses are offered at local schools by trained, 
ELL-endorsed, Masters- or Ph.D.-prepared facilitators. This approach develops a cadre of 
teachers, across school settings, who make commonplace the advocacy and enactment of 
teaching practices that support the learning of ELL students.  They will be able to make 
connections across schools to track student development and meet long-term needs. Typical 
distance education formats usually isolate students, dispense knowledge through one-way 
communication, and have no or limited expectations for student-teacher and student-student 
interaction in culturally meaningful, productive activities and discourse. IUPUI’s program is 
different.  
 
IUPUI’s program uses a delivery system called ProfessorsPlus. This system attends to the 
characteristics of effective professional development: flexibility and control. It takes place in 
teachers’ schools with their colleagues at their convenience, using simple technology. The 
Professors part of the delivery system includes the development of carefully crafted instructional 



guides and video-based materials that capture attention and contextualize key teaching points. 
The content that is juxtaposed against the real-world voices and examples of students, educators, 
parents, and other community members. This makes the relationship between theory and practice 
immediately visible.   
 
The Plus part of the system is an on-site facilitator with extensive K-12 public school 
experience.  This facilitator is responsible for creating a sense of community among learners.  
Employing teacher immediacy to foster interaction, the facilitator shares objectives, uses active 
learning strategies, provides opportunities for performance, and assesses learning. All adjunct 
faculty who teach IUPUI courses participate in a five day workshop that teaches about the Six 
Standards for Effective Pedagogy, as well as a two-day workshop focused on the specific course 
they are recruited to teach.  
 
To summarize, this existing trainer-of-trainer approach allows IUPUI to exponentially grow its 
ESL program in ways that ensure program quality and match the existing, and currently under-
addressed, demand for core academic teachers with ESL credentials.  This model creates a 
reciprocal partnership between IUPUI and local school districts that shares expertise, building 
facilities, and equipment without over-burdening IUPUI’s limited on campus space.   
 
 
X. Describe any innovative features of the program (e.g., involvement with local or 

regional agencies, or offices, cooperative efforts with other institutions, etc.). 
 
This proposal for a new 12-credit ESL graduate certificate is unique for several reasons: 
 

1. It is built upon the long-term partnerships IUPUI’s ESL Program has established with 
numerous central Indiana districts, making use of existing communication lines, district 
leaders, and incentives for recruiting teachers for the new certificate.  
 
2. The certificate emerged as an identified need by local districts rather than by the 
university. By offering this new option, districts feel more teachers will seek to earn ESL 
credentials. 
 
3. The trainer-of-trainer preparation approach allows IUPUI’s ESL program to expand in 
ways that match market demands for preparation in new urban, rural, and suburban 
districts, which all are in desperate needed of ESL-qualified teachers.   
 
4. The online elements of these courses add greater flexibility for teachers in accessing 
course materials and completing course assignments, but they also allow the program to 
tailor content, assignments, and experiences to the range of K-12 teachers who participate 
from elementary and secondary to humanities/language arts and STEM backgrounds. 
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Appendix A 

Inclusive Learning Communities Framework and Growth Targets 
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Appendix B 

Course Content, Objectives, and Assessments (* = Official NCATE/TESOL Program Assessment) 

Course Name Key Concepts Objectives Benchmark Assessments 
EDUC-L 524 Language 
Issues in Bilingual and 
Multicultural Education (3 
credits) 
 
Bulletin Description: 
A survey of language 
education issues related to 
the linguistic abilities and 
educational needs of 
students requiring bilingual 
or bidialectal instruction. 
Topics discussed include 
language acquisition, 
language pedagogy, 
program models, cultural 
influences, teacher training, 
and research directions. 
 

- Demographics and immigration 
patterns 
 
- Critical Inquiry 
 
- Language as problem, right, resource 
 
- Culture  
 
- Cultural and social identity formation 
 
- Social theories of underachievement 
 
- Collaboration 
 
- Parent/Family involvement 
 
- Second language development 
 
- Identification, assessment, & 
placement 
 
- Legal mandates and enticements 
 
- Programs 
 
- Instructional practices 
 
 
 
 
 
 

Students will: 
1. identify and analyze my attitudes, assumptions, 
and beliefs about English Language Learners in 
order to articulate how these impact student 
learning. (NCATE/TESOL Standard 2) 

 
2. develop knowledge-based advocacy skills by 
using historical, cultural, legal, and political 
realities to critique district- and school-based 
policies, programs, and practices for English 
Language Learners. (NCATE/TESOL Standards 
1b, 2, 4a, 5a) 

 
3. demonstrate self-efficacy for teaching diverse 
learners by consciously using inquiry to name, 
reflect upon, and interrogate from multiple 
perspectives an important classroom-based 
question of policy, programs, or practice in order to 
identify specific actions that would create a more 
equitable learning environment and/or learning 
outcomes for English Language Leaners. 
(NCATE/TESOL Standard 5b) 

 

Cultural Diorama: Creation of a written 
statement with key cultural artifacts that 
capture the individual’s cultural identity.  
 
Immigration Texts: To explore realities of 
immigrant youth through reading various 
immigration-themed texts (picture books, 
fiction stories, memoirs, and non-fiction 
pieces) in order to build background 
knowledge and use such texts in K-12 
learning environments. 
 
Instructional Conversation: Prepare and 
conduct of a goal-directed academic 
conversation with a small group of peers on a 
topic related to an assigned text. 
 
Collaborative Advocacy Project: Using a 
contemporary issue impacting ELLs, read 
and analyze 5 policy or research articles, 
synthesizing your learning into a dynamic 
multimedia presentation for a real audience. 
 
Professional Growth E-Portfolio:  
Critically analyze your learning from this 
course by preparing a display of development 
portfolio. This portfolio will exhibit your 
professional growth and development as you 
respond to the commitments for the growth 
target of Renewed Teacher (Collaborate, 
Advocate, Reflect, Empower). 
 
 



Course Name Key Concepts Objectives Benchmark Assessments 
EDUC - L539 Language 
Foundations for ESL/EFL 
Teachers (3 credits)  
 
Bulletin Description: 
The aims of the class are to 
provide teachers with an 
understanding of areas in 
the English language that 
could be problematic to 
English language learners 
(ELLs), and to assist 
teachers in modifying 
instruction to address the 
problems. 
 

- Myth of the normal child 
 
- Creating a Culture of Recognition 
 
- Critical sociocultural theory 
 
- The Concepts and Principles of 
Second Language Acquisition (See 
Appendix C): 
 
A. Communication: 
1. Comprehensible Input 
2. Interaction 
 
B. Pattern: 
3. Stages of Development 
4. Errors and Feedback 
 
C. Variability: 
5. Types of Proficiencies 
6. Types of Performances 
 
 

Students will: 
1. identify their own attitudes, assumptions, and 
beliefs related to language, learning, 
and second language learners and articulate how 
their own attitudes and actions impact 
attention to language in the teaching-learning 
process. (NCATE/TESOL Standards 1a, 1b,2) 
 
2. identify and analyze the role of input and 
interaction patterns in their classrooms to tailor 
communication opportunities for second language 
learners that promote language development. 
(NCATE/TESOL Standards 1a, 1b, 2, 3a, 3b, 5a, 
5b) 
 
3. identify and analyze linguistic patterns of 
development in the oral and written work of  
their second language learners to appro-priately 
promote further second language development. 
(NCATE/TESOL Standards 1a, 1b, 2, 3a, 3b, 4a, 
4b, 4c, 5a, 5b) 
 
4. identify and analyze individual differences 
among learners to explore instructional alternatives 
that would support second language learners’ 
competence and performance in a variety of 
contexts. (NCATE/TESOL Standards 1a, 1b, 2, 3a, 
3b, 4a, 4b, 4c, 5a, 5b) 

Knowing My Language Learner: Collect 
and evaluate multiple sources and types of 
information on a single ELL to construct a 
complete and illuminating description of 
student strengths and needs and implications 
for classroom practice.  
 
Classroom Interaction Report: Complete 
an interaction inventory, identify three 
classroom routines, and conduct a mini-
instructional conversation to learn more about 
your target ELL in order to draw clear 
implications for classroom practice.  
 
Analyzing Student Work: Analyze three 
pieces of student writing to understand the 
stage of language development represented 
and develop instructional goals for learning. 
 
Variability Matrix: Observe and analyze an 
ELL’s use of the first and second language in 
classroom settings with the teacher, peers, 
and other adults in the school setting. Write a 
reflective paper on your observations and 
implication for language development. 
 
Display of Professional Development and 
Reflection:  Based on a series of course 
assignments, students develop a professional 
poster to display for peers that represents a 
complete Individual Language Education 
Plan, attending to the Six Principles of 
Second Language Acquisition. Student 
present and reflect on their learning across 
the course.  
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Course Name Key Concepts Objectives Benchmark Assessments 
EDUC - L503 Assessment 
Literacy for Cultural and 
Linguistic Diversity (3 
credits) 
 
Bulletin Description: 
Defines assessment 
literacy for working with 
culturally and linguistically 
diverse students. Topics 
include the assessment 
process, curriculum design, 
backwards planning, 
ongoing, traditional and 
alternative classroom 
assessment, high stakes 
testing, language 
proficiency testing, and 
principles of designing 
useful, meaningful, and 
equitable classroom 
assessments for and of 
learning. 
 

- Key Assessment Terminology 
 
- The Assessment Process 
 
- The Assessment Literacy Framework 
(See Appendix C): 
   • Useful for Stakeholders 
 
   • Meaningful for Purposes 
 
   • Equitable for All Students 
 
- Ongoing classroom assessment 
 
- Alternative Assessments 
 
- Traditional item and test writing 
 
- High stakes assessment 

Students will: 
1. Identify and analyze their own attitudes, 
assumptions, and beliefs related to assessing  
student learning and articulate how these teacher 
dispositions contribute to or hamper their ability to 
gather and evaluate evidence of student learning. 
(NCATE/TESOL Standards 1a, 1b, 2, 4a, 4b, 4c) 

 
2. Build and demonstrate their ability to effectively 
use placement information in  
planning curriculum, teaching, and assessing in 
ways that utilize the strengths and meet  
the needs of language minority students. 
(NCATE/TESOL Standards 3a, 3b, 3c, 4a, 4b) 

 
3. Build and demonstrate their assessment literacy 
by effectively implementing the  
assessment process, and evaluate, select, and 
construct assessment tasks and procedures that 
appropriately utilize the strengths and meet the 
needs of language minority students. 
(NCATE/TESOL Standards 1a, 1b, 3a, 3b, 3c, 4a, 
4b, 4c) 

 
4. Build and demonstrate their ability to effectively 
attend to evidence from multiple  
sources—cognitive, linguistic, social/ affective, 
physical, and sociopolitical development—in 
assessing language minority students. 
(NCATE/TESOL Standards 3a, 3b, 4a, 4b, 4c) 

 
5 Critique district- and school-based assessment 
policies and practices for English Language 
Learners in order to present an knowledge-based 
advocacy plan for improving assessment processes 
and practices to a real audience. (NCATE/TESOL 
Standards 1b, 2, 4a, 5a, 5b) 

The Individual Assessment and 
Instructional Conversation: Select 3 to 7 
students in a school setting to conduct an 
instructional conversation with. Plan the 
conversation using the IC Planning Template. 
After conducting the planned IC, reflect on 
your experience, learning, and student 
learning by writing a two-page report.  
 
The Individual Assessment 
Accommodation Plan: Complete a language 
and literacy assessment of an individual ELL 
to develop an appropriate learning and 
assessment accommodation plan.  
 
Using a New Classroom Assessment Tool: 
Select and implement use of an ongoing 
classroom assessment tool with students. 
Collect and analyze the data, and reflect on 
what you did, what you learned, and what 
surprised you. 
 
*The Unit Assessment Plan: Develop and 
implement a coherent unit assessment plan, 
using two informal and formal assessments. 
Reflect on student work and your assessment 
process through the Assessment Literacy 
Framework: Useful, Meaningful, & 
Equitable. 
 
 
*Exhibition of Professional Growth: 
Synthesize and reflect on course content and 
learning. Select key artifacts to represent your 
learning, and then prepare a roundtable 
presentation you present to a small group of 
your peers.  
 



Course Name Key Concepts Objectives Benchmark Assessments 
EDUC-L540 ESL/EFL 
Approaches to 
Instruction/Assessment (3 
credits) 
 
Bulletin Description: 
This course provides an 
overview of various 
approaches to instruction 
and assessment that 
incorporates current 
thinking in the field. 
Sheltered 
instruction and content-
based models are examples 
of the instruction models 
that will be discussed 
 
 

- The theory and practice divide 
 
- Sociocultural theory and pedagogy 
 
- Fairness, harmony, equity, and 
inclusion 
 
- The Six Standards for Effective 
Pedagogy (See Appendix C): 
 
  • Joint Productive Activity 
  • Language and Literacy Development 
  • Contextualization 
  • Challenging Activities 
  • Instructional Conversation 
  • Critical Stance 
 
- The phase in process for moving from 
whole class to small group 
configurations and finally the teacher –
led instructional conversation. 
 
- Curriculum planning and design using 
the Six Standards 
 
- Implementation of the Six Standards 
 
- Design and Implementation of 
Instructional Conversations 

Students will: 
 
1. Identify attitudes, assumptions, and beliefs 
related to curriculum, pedagogy, and assessment 
and articulate how these teacher dispositions 
contribute to or hamper your ability to teach and 
evaluate evidence of English Language Learners 
content and language learning. (NCATE/TESOL 
Standards 3a, 3b, 3c, 4c) 

 
2. Integrate content knowledge, dispositions, and 
instructional strategies in your discipline with 
principles of second language and literacy 
development and sheltered instruction to 
effectively engage language minority students in 
developing academic language, content 
understanding, and critical thinking. 
(NCATE/TESOL Standards 1b, 2, 3a, 3b) 
 
3. Build and demonstrate your ability to effectively 
design and enact critical sociocultural instructional 
practices, as defined by the Six Standards for 
Effective Pedagogy, a research-based model for 
accelerating English Language Learners’ academic, 
linguistic, and social development. 
(NCATE/TESOL Standards 2, 3a, 3b, 3c, 4c) 
 
4. Demonstrate a deep and rich understanding of 
sociocultural theory and critical pedagogy as 
theoretical underpinnings of effective instruction 
for culturally and linguistically diverse learners, 
leading to praxis, by teaching and reflecting on 
teaching to grow as a teacher. (NCATE/TESOL 
Standards 1b, 2, 3a, 3b, 3c, 5a) 

Building Community: Design and 
implement a series of activities that build 
community and lead to the co-constructed 
articulation of classroom values with 
students. Summarize what you did and reflect 
on what you learned by implementing your 
lesson plan. 
 
Phasing In Small Group Activity Centers: 
Write a one-page summary and reflection for 
each of the five phases of the phase-in 
process. Discuss the strengths and challenges 
you experienced in the implementation of the 
Six Standards Instructional Model at each 
phase and identify concrete steps for 
improvement.  
 
Lesson Plans: Over the course of three 
months, submit one lesson plan a month to 
document the implementation of centers and 
eventually the IC. Submit task cards and 
evidence of student work. Write a one-page 
reflect on the successes, challenges, and 
lessons learned from each lesson 
implemented.  
 
Audiotaped Instructional Conversations: 
Audiotape two different instructional 
conversations and reflect on the quality of the 
IC, including the quality of your use of open-
ended question, student-teacher interaction 
patterns, and at least three specific things 
your learned and/or would improve based on 
your analysis of the IC. 
 
*Classroom Observation: Be observed by 
an IUPUI evaluation specialist to determine 
level of implementation of the Six Standards 
Instructional Model. Note that your level of 



 

13  

Course Name Key Concepts Objectives Benchmark Assessments 
fidelity is used for program evaluation 
purposes rather than individual evaluation 
purposes. This is a completion item for the 
course. The data is used to evaluate program 
quality.  

 



Appendix C 

Additional Course Frameworks 

1. EDUC L539 Language Foundations for ESL/EFL Teachers 
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2. EDUC L503 Assessment Literacy 

 



3. EDUC L540 Approaches to Instruction/Assessment  

 


